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EXECUTIVE SUMMARY 
 

This rapid expert consultation is intended to support college administrators and local governments 
as they work together and with students to prevent the spread of COVID-19 on college campuses and in 
the surrounding communities. It presents research-informed habit-promoting and communication 
strategies to encourage the adoption of behaviors that can stem the spread of COVID infections on college 
campuses. The discussion is grounded in a previous rapid expert consultation produced by the Societal 
Experts Action Network, with developmentally appropriate adaptations for college-age individuals. 
Developmental psychology and brain research can guide campus leaders in implementing these strategy 
adaptations, based on several key tenets: 

 
• Many adolescents and young adults are socially driven, with a strong desire for reward and 

acceptance.   
• Identity, agency, and autonomy are centrally important during the college years.  
• College students are primed for exploration, and risk taking is a normative part of their 

development.    
• Prosocial inclinations are strong among college-age students. 
• Students can enhance the creation and implementation of policies that affect them.     

 
Habit-Promoting Strategies 

 
The following five habit-promoting strategies can help decision makers overcome barriers to 

behavior change and encourage protective behaviors among college students to mitigate the spread of 
COVID-19 on campuses: 

 
1. Make the Behavior Easy to Start and Repeat.  
2. Make the Behavior Rewarding to Repeat.  
3. Tie the Behavior to an Existing Habit.  
4. Alert People to Behaviors that Conflict with Existing Habits and Provide Alternative 

Behaviors.  
5. Provide Specific Descriptions of Desired Behaviors. 

 
Communication Strategies 

 
The following ten strategies may be more effective if they are developed and implemented in 

collaboration with students and give students agency to operationalize their existing knowledge of the 
coronavirus and protective behaviors: 

 
1. Use Clear, Consistent, and Transparent Messaging, with Attention to Mode of Transmission.  
2. Avoid Undue Attention to the Frequency of Socially Undesirable Behaviors, Instead 

Emphasizing Responsibility.  
3. Foster Efficacy and Avoid Fatalism, with Attention to Student Agency.  
4. Appeal to the Collective Good of One’s Community, Focusing on Prosocial Behavior and 

Activism.  
5. Use Trusted Messengers, Amplified by Social Media and Other Influencers.  
6. Tailor the Framing of the Message to the Audience, with Attention to the Risk–Reward 

Calculus.  
7. Link Prevention Behaviors to Identities, with Attention to Campus Affiliations.  
8. Highlight Social Disapproval of a Target Audience Member’s Failure to Comply When It 

Occurs, without Overemphasizing Risk.  
9. Highlight the Growing Prevalence of Behavior Change, Using Positive Messaging.  
10. Avoid Repeating Misinformation, Even to Debunk It.   

http://www.nap.edu/26004
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INTRODUCTION 
 

College campus communities find themselves in uncharted territory as they face the challenges 
posed by COVID-19.1 Students are adjusting to new ways of learning, living, and staying safe on campus, 
even as many of them are undergoing important developmental changes that make exploration, risk 
taking, and peer relationships more salient.2 

As administrators work to keep campuses safe and encourage protective behaviors, they must 
remain mindful of students’ need for social interaction. While guidance for striking this balance exists, 
including from the Centers for Disease Control and Prevention [1], particular challenges arise because 
college students live together with people of their own age, and some may not see the benefit of changing 
their behavior to control the spread of the virus. Moreover, some who have tested positive for COVID-19 
may no longer adopt protective behaviors because they believe they have antibodies that are protecting 
them, despite a lack of scientific consensus around immunity.  

Colleges have adopted various approaches to meet these challenges, creating “contracts” that 
require students to refrain from on-campus parties and wear masks, forming large bubbles by keeping 
students on campus, and reducing the number of students and enforcing physical distancing and mask 
wearing in classrooms. For their part, most students are complying with campus COVID-19 policies; 
however, applying the findings of research in developmental science may make it possible to achieve 
greater adoption and compliance.   

This rapid expert consultation is intended to support college administrators and local governments 
as they work together and with students to prevent the spread of COVID-19 on college campuses and in 
the surrounding communities. It is intended to serve as a companion document to a rapid expert 
consultation on COVID-19 testing on college campuses. This document  

• describes general behavioral and risk communication strategies informed by research in 
social psychology, cognitive psychology, developmental psychology, behavioral economics, 
and communications that can promote the adoption of protective behaviors to mitigate the 
spread of COVID-19;  

• summarizes research related to college students’ development and behaviors;     
• identifies core components of evidence-based programs and interventions to prevent risky 

behaviors among adolescents; and 
• presents developmentally appropriate adaptations of the general strategies for adopting 

protective COVID-19 behaviors as they relate to college students.3 

  

                                                      
1For the sake of brevity, the term “college” is used herein to refer to both colleges and universities. 
2The authors recognize that college students can belong to many different age groups, including older adults. 
However, this rapid expert consultation focuses on the age range of 18 to 25 years because ongoing social and 
emotional development during this time serves as the basis for the tailored strategies presented herein.    
3The full statement of task for this rapid expert consultation is as follows: “The National Academies of Sciences, 
Engineering, and Medicine will produce a rapid expert consultation that explores strategies for encouraging college 
and university students to adopt protective behaviors during COVID-19, such as mask wearing, physical distancing, 
and hand washing. It will draw on the science of adolescent development, risk communications, social psychology, 
and behavioral economics, and on lessons learned from approaches that some colleges and universities have 
undertaken to encourage adoption of protective behaviors among students. The document will summarize what is 
known from available research and illustrative university experience to identify lessons and strategies that 
institutions of higher education could use as they make plans for the spring 2021 semester and beyond. The rapid 
expert consultation will be reviewed in accordance with institutional guidelines.” 

http://www.nap.edu/26004
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COVID-19 AND COLLEGE CAMPUSES 

 
Under any circumstances, college is a learning experience and a ground for experimenting. 

Above all, many college students are socially driven, and college can be an exciting time for forming new 
friendships and romantic relationships. For many, moreover, college represents their first prolonged 
period away from parental supervision, so sensation- and novelty-seeking may be primary behavioral 
motivators. These nonacademic aspects of college can be as important as academics to some students, and 
they raise important considerations for the adoption of such COVID-19 protective behaviors as mask 
wearing and physical distancing. Taking risks and making mistakes during this time are normal and to be 
expected, although not always compatible with health and safety [2]. Indeed, risk taking is part of 
growing up and becoming independent [3].  

In 2020 and for the foreseeable future, college 
students are experiencing these phenomena under 
extraordinary circumstances and stress. Some are 
having to drop out, pause their studies, or take extra 
classes to graduate early because family members are 
losing jobs during the pandemic or ill or dying with the 
virus. Others are attempting to continue their studies 
under those circumstances. For students who have 
resumed their college education since the pandemic-
related closures, the campus environment has changed. 
Opportunities for face-to-face interaction in classes, 
common areas, and recreational and social activities, 
which are important to students’ ongoing social and 
emotional development, are necessarily limited to keep 
them safe.  

Colleges are not a monolith. In addition to 
variations in size, resources, location, and 
demographics, they vary widely in how they are 
responding to the pandemic and in the experiences 
students are having on campuses across the country. 
Nonetheless, many colleges share some common 
phenomena related to COVID-19 that intersect with 
students’ developmental needs and have implications 
for their adoption of protective behaviors:  

 
• Anecdotally, most college students are 

following or want to follow the rules while 
finding ways to engage in social interaction 
and other typical college behaviors. Many 
are looking to campus leaders for clear 
guidance and supports for staying safe (e.g., 
regular testing and contact tracing).   

• For various reasons, some students are 
disregarding guidance on protective 
measures, with implications for the safety 
of those on campus and in the surrounding 
communities and for campus-based 
measures and messages.    

STUDENT PERSPECTIVES  
 
College-age participants in an ongoing national 
poll of what young people experience and need 
during the COVID-19 pandemic and a focused 
study in Winnebago County, Wisconsin, have 
shared the following views and experiences [4]: 
 

“It has made it very difficult to see 
anyone whatsoever. I am stuck in my 
college dorm and I do not see anyone 
ever, which is very bad for people.”   
 
“I think I will catch COVID in the next 
few months because university is starting 
soon and I do not think that the school has 
implemented great social distancing rules 
for lecture halls.”  

 
“I’ve chosen to eat outside. I’ve chosen to 
do the things that I think are good that I 
also like to do. I felt like that was a risk 
versus a reward type of thing.” 
 
“For me it’s more of who am I affecting 
the most. When it comes to, like, my 
grandparents or people at the grocery 
store, I don’t want—even if do have it, 
and if I don’t have any symptoms, why 
spread it to other people?” 
 
“I think it’s just hard, because nobody has 
the same message, and I feel like since 
it’s a pandemic, and since it’s a health 
issue, it shouldn’t be about confusing 
messages….[That] makes me not really 
want to listen to anything.” 

http://www.nap.edu/26004
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• Transmission on campus is occurring in situations where people do not wear masks (e.g., in 
dorms or at football games, parties, and sorority and fraternity gatherings). Some of these 
events are publicized on social media, with implications for diffusing prosocial norms and 
guidance on precautionary measures. 

• Some colleges are trying to strike the right balance between incentives for adopting protective 
behaviors and sanctions for noncompliance.  

• Anecdotally, collaborations with student organizations and student leaders are facilitating 
successful adaptations of safe social norms that prevent transmission on campus. 

• Engagement with local authorities is often necessary, such as when information about campus 
outbreaks and infection rates needs to be conveyed, when parties are taking place outside of 
the college authorities’ jurisdiction, and when students live and shop off campus. 

• Anxiety and depression are on the rise [5]. These conditions can prompt behaviors that are 
less desirable for preventing the spread of COVID-19.   

• “Shaming” of students (public highlighting of disapproval and noncompliance) is occurring  
­ among college students themselves, which can be detrimental to the sense of campus 

community; and   
­ toward college students on the part of some communities where colleges and universities 

are located. 

STRATEGIES FOR PROMOTING THE ADOPTION OF  
COVID-19 PREVENTIVE BEHAVIORS AMONG COLLEGE STUDENTS 

 
A previous rapid expert consultation produced by the Societal Experts Action Network [6] is 

intended to help decision makers identify strategies for increasing adherence to protective behaviors that 
can reduce the spread of COVID-19, including mask wearing, physical distancing, and handwashing. 
That document presents research-based habit-promoting and communication strategies that can encourage 
adoption of those behaviors.  

Those general strategies apply to college students.4 While many college students are adults, many 
others are undergoing important developmental and maturation processes that influence their behavior. 
For example, the ability to read other people’s emotions and make attributions about their beliefs, 
thoughts, desires, intentions, and feelings advances sharply during adolescence. College students thereby 
become markedly more sophisticated in taking another person’s point of view and making decisions about 
fairness, trustworthiness, and cooperation [7].   

Campus leaders who are determining how to encourage compliance with COVID-19 protective 
behaviors must take these developmental processes into account. Accordingly, this section tailors the 
general behavioral and communication strategies described in the previous rapid expert consultation to 
this unique stage of the lifespan. These adaptations are guided by developmental psychology and brain 
research and are based on several key tenets:  

 
• Many adolescents and young adults are socially driven, with a strong desire for reward 

and acceptance. The mere presence of a peer impacts how adolescents and young adults 
make reward-related, risky, and cognitive decisions [8]. As noted above, as adolescents spend 
increasingly more time with peers, they become more attuned to social-affective input and are 
better able to read other people’s emotions [9]. As a result, messaging about “we” as a 
community that includes successes on the campus in, for example, keeping rates low or 

                                                      
4The National Science Foundation’s Directorate for Social, Behavioral and Economic Sciences has recently funded 
Rapid Response Research (RAPID) grants in the Divisions of Behavioral and Cognitive Sciences and Social and 
Economic Sciences related to risk communication about COVID-19 to young people. Some of this research 
continues to explore how people make risky decisions in context. Once published, this research can further 
contribute to the development of communication strategies tailored for different users.  

https://www.nap.edu/catalog/25881/encouraging-adoption-of-protective-behaviors-to-mitigate-the-spread-of-covid-19
http://www.nap.edu/26004
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confining an outbreak, may be effective. Depending on their developmental stage, college 
students also may have different motivational processes from those of older adults [10]. They 
may be more reactive and more likely to do things they find rewarding. These sensitivities 
have implications for decision making: in general, decision-making processes for adolescents 
and young adults may be altered in emotionally charged contexts and in the presence of peers 
[11].  

• Identity, agency, and autonomy are centrally important during the college years. As part 
of normal development, youth establish a sense of social and cultural heritage, a clear self-
concept, a secure sense of self in light of feedback from significant others, self-acceptance 
and self-esteem, and personal stability and integration [12].   

• College students are primed for exploration, and risk taking is a normative part of their 
development. Sensation seeking is normal for adolescents and young adults; it is not 
inherently dangerous and can be as simple as attending a party with friends [13]. During this 
developmental period, moreover, the risk-taking calculus itself places greater weight on the 
immediate rewards of a behavior than on its costs [14]. Connectivity in key parts of the brain 
that process rewards and respond to stimuli contributes to the allure of risk taking for 
adolescents and young adults.   

• Prosocial inclinations are strong among college-age students. The desire to contribute and 
engage in behaviors that help others or have an impact on society rises sharply among 
adolescents and young adults. Enhanced social cognition allows adolescents to move beyond 
simple rules (e.g., equality or equity) to consider the complexities of social situations when 
making prosocial decisions, opening new opportunities to make contributions “for the greater 
good.” Moreover, contributing can both promote and be a key element of traditionally 
conceived fundamental needs of the adolescent period, such as autonomy, identity, and 
intimacy. [15] 

• College students can enhance the creation and implementation of policies that affect 
them. Not only do they understand their own experiences, but youth of this age are also 
developing an increasingly sophisticated capacity for complex thinking and reasoning. 
Moreover, when solving problems, older adolescents sometimes can think more creatively 
and flexibly relative to older adults [16]. Social hierarchy and the organizational function of 
social networks for young people play an important role in public health spaces. In fact, 
social status can be a powerful tool as a message amplifier [17]. For example, health 
promotion campaigns that capitalize on young people’s sense of status and their desire to be 
viewed as thoughtful and engaged adults are effective. Colleges can frame and implement 
guidelines such that specific positions and nodes can be leveraged to transmit institutional 
messages with heightened impact. 
 

  

http://www.nap.edu/26004
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Box 1 describes some of the core components of evidence-based programs and interventions that 
show promise in preventing risky behaviors and thereby improving a variety of health outcomes among 
adolescents, although additional research is needed to demonstrate causal effects [18]. These components 
are reflected in the adaptations of habit-promoting and risk communication strategies presented in the 
following sections. 
 

  
 

  

 
BOX 1 

CORE COMPONENTS OF EVIDENCE-BASED PROGRAMS AND INTERVENTIONS TO 
PREVENT RISKY BEHAVIORS AMONG ADOLESCENTS 

 
As described by a National Academies report on adolescent development [18], core program or 
intervention components are discrete, reliably identifiable techniques, strategies, or practices 
intended to influence the behaviors, outcomes, or well-being of a service recipient (e.g., college 
students). The following core components have shown promise in preventing risky behaviors and 
thereby improving health outcomes among adolescents, and may be useful in the design and 
implementation of programs and interventions targeting COVID-19 protective behaviors on college 
campuses:  

• Universal programs and interventions, which are provided to all members of a 
population, regardless of their level of risk. Risk targeting is not required for a program or 
intervention to be effective.  

• Programs and interventions that are developed and implemented with input and 
support from the youth they serve, providing insights into their most pressing needs. 
On college and university campuses, including students of diverse ages, racial/ethnic 
backgrounds, socioeconomic status, rurality/urbanity, sexual orientations, sexes/genders, and 
disability/ability status can inform the development, implementation, and evaluation of 
programs and interventions. 

• Theory-based approaches, such as social competence, gist-based, or social influence 
approaches. Programs and interventions that incorporate approaches based on behavioral 
theory, social-emotional learning, and positive youth development are more likely to be 
successful in promoting positive adolescent health behaviors and outcomes. 

http://www.nap.edu/26004
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Habit-Promoting Strategies 
 

 The previous rapid expert consultation [6] identified five habit-promoting strategies that decision 
makers can use to overcome barriers to behavior change and encourage behaviors protective against the 
spread of COVID-19 in their communities. These five strategies can be adapted for college campuses as 
follows:   
 

1. Make the Behavior Easy to Start and Repeat. People are more likely to behave in healthy 
ways when that behavior is relatively frictionless, meaning that it takes little time and effort 
to perform [19]. College leaders could establish campus environments that encourage 
desirable behaviors, such as by making testing sites easily accessible, making testing a 
seamless process, distributing free masks, and installing sanitizing stations throughout the 
campus. Students also could be encouraged to hang their mask on their dorm room door or 
clip it to their ID card or backpack.  

2. Make the Behavior Rewarding to Repeat. Strategies for making protective behaviors 
rewarding are especially salient for adolescents and young adults because their motivational 
systems are reward focused [20]. Examples include turning masks into status symbols and 
introducing a competitive or collaborative element to wearing or designing masks (e.g., 
supporting student-led collaboration or competition among dorms, disciplinary departments, 
or athletic team). 

3. Tie the Behavior to an Existing Habit. People are more likely to repeat a behavior when 
they stack it onto an existing habit (a behavior they perform automatically) [21]. For college 
students, protective behaviors could be tied to habits of mobile phone use. For example, 
students could be encouraged to leave their mask by their phone, or text or pop-up phone 
reminders or apps related to COVID-19 protective behaviors could be developed.  

4. Alert People to Behaviors that Conflict with Existing Habits and Provide Alternative 
Behaviors. Because college students are inclined to exercise agency and autonomy, telling 
them only what they cannot do may lead to pandemic fatigue and associated risky behaviors. 
For many college students, COVID-19 protective behaviors may feel like a barrier to what 
they want to do (interact with each other); thus, it is important to highlight safe ways to fill 
their developmental need for interaction. Examples include giving students the agency, 
authority, responsibility, and guidance to establish and maintain the health of their own 
“social pods,” or supporting club, team, or student leaders in planning and providing COVID-
safe social activities.   

5. Provide Specific Descriptions of Desired Behaviors. When individuals understand what 
specifically is expected of them, they are more likely to adopt the desired behavior. Colleges 
could invite students to design, draw, paint, or build objects connected to campus life that 
depict 6- to 12-foot distances.   
 

Communication Strategies 
 

 The following ten strategies adapted from the previous rapid expert consultation [6] suggest how 
risk communication can be more effective in promoting behavior change among college students. Some 
research on adolescence and early adulthood suggests that these strategies may be enhanced by having 
students help in developing and implementing them. Communications may also be more persuasive if 
they help college students operationalize their existing knowledge of the coronavirus and protective 
behaviors. And campus leaders may need to vary their messaging over the course of a term or school year 
to overcome pandemic fatigue and hold students’ attention. 

1. Use Clear, Consistent, and Transparent Messaging, with Attention to Mode of 
Transmission. Clear messaging is important, and messages from different units on campus 

http://www.nap.edu/26004
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and city administrators should be accurate, consistent in content and tone, and transparent 
regarding procedures and data. Social media platforms are an essential source of messaging 
and information for college students, and they should be leveraged to convey clear, 
consistent, and transparent messages from authoritative sources.  

2. Avoid Undue Attention to the Frequency of Socially Undesirable Behaviors, Instead 
Emphasizing Responsibility. Telling college students about the risks or prevalence of an 
undesirable behavior may actually make them more likely to engage in that behavior [22]. 
Media accounts that highlight the undesirable behavior involved in college outbreaks 
overemphasize that behavior and send a message of low expectations for college students. 
Appealing instead to college students’ developing sense of responsibility to do their part in 
slowing the spread of COVID-19 may be a more effective approach.  

3. Foster Efficacy and Avoid Fatalism, with Attention to Student Agency. As adolescents 
and young adults are developing their sense of agency, they can be supported in making 
positive choices and effecting change by adopting protective measures. 

4. Appeal to the Collective Good of One’s Community, Focusing on Prosocial Behavior 
and Activism. Adolescence and early adulthood represent a time of opportunity. Prosocial 
behavior and student activism are common on college campuses [23]. For some youth, 
particularly those in historically marginalized communities, active civic engagement may be 
an adaptive means of coping with systemic injustice [24]. Students could be encouraged to 
make COVID-19 mitigation a campus-wide cause, especially if their activism is tied to their 
identity as responsible and mature and as representing the college-age population. For 
example, some Black students at historically Black colleges and universities are taking action 
to stop the spread of COVID-19 because they realize that their communities are among those 
most affected by the disease [25].  

5. Use Trusted Messengers, Amplified by Social Media and Other Influencers. In addition 
to trusting their families, friends, and experts [26], younger students in particular are swayed 
by external influencers on YouTube, TikTok, Twitch, Instagram, Snap Chat, and other social 
media who could amplify messages from trusted experts. Messengers from within students’ 
own campus communities, such as the leaders of student government, fraternities, sororities, 
clubs, sports teams, and other affinity groups, can also be influential if their messages are 
personal, authentic, and appealing to students. Accordingly, some campuses are hiring their 
students to serve as influencers and to share coronavirus safety information on social media.   

6. Tailor the Framing of the Message to the Audience, with Attention to the Risk–Reward 
Calculus. Adolescents engage in high-risk behavior on the basis of a cost/benefit analysis, 
whereas mature non-risk-taking young adults are more likely to take a gist-based approach 
that involves being aware of risk–reward trade-offs but leaning more on categorical (non-
trade-off) thinking [27]. For college students who prize the ability to socialize with peers and 
perceive the risks of COVID-19 as low, socializing will seem worth the risk. Framing 
messages about COVID-19 in terms of health risks or death is unlikely to be effective with 
college students because death rates in their age group are relatively low. More effective 
framing might focus on how being infected with the disease will affect other people, such as 
peers or family members who are immunocompromised or otherwise at risk; who is most 
likely to suffer; how activities may be curtailed if infection rates increase; or how students’ 
grades may be impacted if they become ill. A gist-based approach would emphasize that 
while the risks of hospitalization or death are small, they are real, and when hundreds are 
testing positive, the odds will eventually catch up.  

7. Link Prevention Behaviors to Identities, with Attention to Campus Affiliations. Because 
college is an important time for students to develop and explore their sense of identity, 
appealing to them as members of their college campus, dorm, major, fraternity, sorority, club, 
or team may be especially effective in establishing social norms. Examples include 
behavioral pledges and social media campaigns designed to reinforce social norms, and the 

http://www.nap.edu/26004
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use of such slogans as “Bruins keeping each other safe,” “Tigers support Tigers,” or “Please 
stay one tiger (at least 6 feet) apart from other people.”   

8. Highlight Social Disapproval of a Target Audience Member’s Failure to Comply When 
It Occurs, without Overemphasizing Risk. While campuses need students to regard 
behaviors that can spread COVID-19 as socially unacceptable, they also need to be cautious 
about the emphasis they place on risk. Some college students perceive risk-taking activities as 
inherently fun and exciting and engage in behaviors precisely because those behaviors are 
considered dangerous [28]. Therefore, highlighting the risk of going to bars or parties could 
motivate them to take those risks. Instead, universities might work with influential social 
media sites (e.g., Barstool) to counter content that emphasizes those types of behaviors with 
messages that enforce such social norms as staying home and hanging out with roommates. It 
might also be effective to illustrate the potential consequences of failure to comply, such as 
by sharing stories of how students and their families have been affected by the virus. As 
another example, the “Mask Up or Pack Up” campaign on campuses across the country 
conveys the message that if students do not do their part, everyone will be forced to go home.  

9. Highlight the Growing Prevalence of Behavior Change, Using Positive Messaging. For 
college students, positive messaging can be more effective than a focus on negative behaviors 
or outcomes. Examples include such messages as “More than X% of students on our campus 
say they wear masks every day” or “Our state is #1 in the country in terms of mask wearing.” 
Frequent reminders of lower infection and transmission rates and how outbreaks have been 
minimized (exemplified by dashboards at Cornell University and the University of 
Wisconsin-Madison) have anecdotally been successful.  

10. Avoid Repeating Misinformation, Even to Debunk It. Efforts to debunk misinformation 
can have the unintended effect of reinforcing false beliefs [29]. With a strategy such as “Five 
Myths about the Coronavirus,” for example, people tend to remember the myths and not the 
facts. Calling attention to misinformation related to the pandemic (e.g., “COVID-19 is a 
hoax”) does not directly increase and may even decrease the likelihood that people will adopt 
specific protective behaviors [30]; instead, repeating the truths about COVID and protective 
measures is more likely to be effective. Universities could provide information to help 
students, staff, and parents communicate COVID safety information effectively to people 
who may not recognize the importance of preventing its spread.  

 
CONCLUSION 

 
College communities across the country are encouraging behaviors that can stem the spread of 

COVID-19 on campuses, and most college students appear to be complying with campus COVID-19 
policies. Combining insights from developmental science with habit-promoting and risk communication 
strategies from social and cognitive psychology, behavioral economics, and communications research can 
enhance efforts to promote the adoption of protective behaviors among college students while recognizing 
and supporting their need for social interaction.  
 

SEAN is interested in your feedback. Was this rapid expert consultation useful? Send comments to 
sean@nas.edu or (202) 334-3440. 

mailto:sean@nas.edu
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